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Transition Point 3: Primary to Intermediate School

Transition: The Next Step

Transition is movement or change without
interruption. It should be a smooth flow from one
place or condition to another. While the transition
plan for a student receiving special education services
is designed to prepare him or her for life after high
school, transition can start when a child enters
preschool. The third of six distinct stages of transition
is from primary to intermediate school.

Factors of Change

Moving from the primary grades (K-3) to the
intermediate grades (4-5) may not seem to be a time of
special transition that needs special consideration.
Classes may not change to another building so the
expectations of the students may appear to be the
same. However, primary classes are the grades in
which skills are taught. These skills build how to
listen, how to take turns and share, to reading, writing,
spelling, and math.

In the fourth grade, students begin to apply the skills
they learned in the primary years. They are expected to
work independently and to use reading to access
information. Some students with disabilities may fit in
very well socially and emotionally, but may not have
mastered some of the skills needed for the fourth
grade. Other students may have mastered the skills
needed but may need help with social and emotional
adjustment at this age. Some learning requirements for
a fourth grader are to:

Use reading and writing to work independently,
Follow directions,

Stay on task for longer periods,

Control behavioral impulses,

Follow school policies independently,

Tell time and judge time,

Be responsible for assignments and homework.

Ages and Stages

Transition should be smooth between primary and
intermediate schools. A transition plan may be needed

as part of the IEP. Primary grades are generally K-3.
Intermediate grades are usually fourth, fifth, and
sixth, depending on the design of the school district.
Students in the primary grades are generally five to
eight years of age, and intermediate grades are
generally nine to eleven years of age, if they entered
school at age five and have not been retained.

Making the Transition Smoother

Children with disabilities do not master grade level
skills all at the same time. Those skills not yet
mastered may need to be included in the IEP. For
example, students with learning disabilities may still
be unable to read and answer questions without their
teacher’s guidance. The transition to reading
independently may need to be addressed in the
student’s IEP. A student with receptive language
disabilities may need ongoing help following
directions. A student with problems staying on task
or paying attention for long periods or time may
need goals to improve these skills. Shaping
behaviors effectively for some children means
designing a plan to increase desired behaviors a little
at a time. Some behaviors cause students and staff
undue stress. The student’s IEP might contain a goal
that will help the student improve behavior and/or
changing expectations to help shape the student’s
behavior. Most teachers can develop a plan to
improve appropriate behaviors.

Other aids might be used to help signal when it is
time to complete a task, go to recess, to return from
the playground, or to catch the bus.

Missing skills and behaviors that are needed to help
a student succeed in school should be addresses in
the IEP when making a transition to intermediate
grades.

The use of assistive technology devices designed to
facilitate learning such as enlarged print, Braille,
auditory trainers, and communication boards should
also be addressed in the IEP, when transitions are
made.
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Elementary school age is a time when students are
expected to practice what they have learned each day
by doing homework. Sometimes students with
disabilities need extra time in understanding the
assignments, completing them, or returning them to
school. A statement of this expectation might be
written within an academic goal on the IEP, which
could include working independently.

Today children are maturing much earlier. This means
that some ten year olds will be experiencing puberty.
Parents are often the first to realize this, and wonder if
their concerns should be mentioned at a school
meeting. Because early maturity can be confusing to
your child as well, it might need to be addressed as a
transitional subject, particularly if the student with
disabilities is older than his or her classmates.

The primary goal for all students is to succeed. When
daily routine and expectations hinder success, it is
important to examine the reason and make adjustments
so that the student can succeed. Planning for transition
is the first step for accomplishment.
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www.ade.az.gov/ess/pinspals

Pilot Parents of Southern Arizona, 2600 N. Wyatt,
Tucson, AZ 85712, 520-324-3150,
www.pilotparents.org

Raising Special Kids, 2400 N. Central Ave. Suite
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